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ABSTRACT 

. part of the series of studies assessing 

micro-teaching and video recording in vocational and technical 
education, this study tested the feasibility of applying these 
techniques in the preparation of vocational teacher educators* 
Conducted as a simulated workshop for prospective teacher educators, 
the study involved 12 prospective teacher educators who were assigned 
to either individual or group supervisory conference techniques, 12 
preservice teachers, and high school students who participated in the 
micro-teaching sessions. Each teacher in the study taught a 
micro- lesson to four high school students. The teacher educator then 
viewed the videotape of the micro- lesson and conducted a supervisory 
conference with the„ teacher. Finally, the roaster teacher educator 
viewed the videotape of the teacher-teacher educator conference and 
conducted a supervisory conference with the teacher educators, either 
on an individual basis or with a group of three. Based on analysis of 
the data collected from the above sessions and from the teacher 
educators* satisfaction and evaluation forms* no significant 
3lfferenc f was found to exist between the two groups in effectiveness 
on supervisory performance or expressed satisfaction. However* the 
reactions and opinions of the teacher educators reflected strong 

support for the use of micro-supervision in their preparation. 
(Author/JS) 
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FOREWORD 



This report ,is the ninth in a series conducted from September, 
1967, to October, 1969 at The Center for Vocational and Technical 
Education. Conducted at The Center as a simulated workshop ex- 
perience for prospective vocational teacher educators , the study 
was a feasibility test of the applicability of micro-supervision, 
with micro-teaching and video recoining, in the preparation of 
vocational teacher educators . 
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SUMMARY 



As part of the series of studies assessing micro-teaching and 
video recording in vocational and technical education, the study 
reported herein was designed as a feasibility test of the applica- 
tion of these techniques in the preparation of vocational teacher 
educators. The study was conducted at The Center as a simulated 
workshop for prospective teacher educators . Involved in the study 
were two master teacher educators, 12 prospective teacher educa- 
tors, 12 preservice teachers, and high school students who par- 
ticipated in the micro-teaching sessions . 

The 12 teacher educators were assigned to one of two super- 
visory conference techniques: individual or group. A micro- 

supervision cycle, based on the concept of micro-teaching and 
incorporating video recording, was designed and repeated five 
times. The teachers in the study each taught a micro-lesson to a 
group of four high school students. The teacher educator viewed 
the videotape of the micro-lesson and conducted a supervisory con- 
ference with the teacher,, The master teacher educator viewed the 
videotape of the teacher- teacher educator conference and conducted 
a supervisory conference with the teacher educators, either on an 
individual basis or with a group of three. 

Six critique forms were used in the study. The teachers and 
teacher educators made use of three critique forms on teaching 
skills as learning devices for .the teachers. The teachers, teach- 
er educators, and master teacher educators used three critique 
forms on supervisory skills as learning tools and as data-gathering 
devices for the statistical analysis in the study. The teacher 
educators also completed a satisfaction form and an evaluation 
form at the end of the fifth micro-supervision cycle. 

The statistical analysis indicated that no significant dif- 
ferences existed between the two groups in effectiveness on super- 
visory performance or expressed satisfaction. The reactions and 
opinions of the teacher educators reflected strong support for 
the use of micro-supervision, with micro-teaching and video record- 
ing, in their preparation. IJhey also indicated their satisfaction 
with the critique forms a^TTearning tools and their interest in 
opportunities for both individual and group supervisory conferences 
with master teacher educators . 
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ASSESSMENT OF MI CRQ-TEACH I NG AND VIDEO RECORDING IN 
VOCATIONAL AND TECHNICAL TEACHER EDUCATION: PHASE IX 



MICRO-SUPERVISION 




CHAPTER I 

BACKGROUND OF THE STUDY 

As the need increases for more and better prepared teachers 
in the field of vocational and technical education, a greater 
burden is placed on vocational teacher education programs . The 
crux of the problem of providing effective teacher education pro- 
crams for preservice and inservice teachers may be the educational 
preparation and qualifications of the teacher educators. To cope 
with the increasing pressures for efficiency and effectiveness, 
vocational teacher education personnel must be adequately prepared 
to supervise both new and experienced vocational teachers . 

Now that resources are available, college supervision, a key 
facet of teacher education programs, lends itself to radical re- 
vamping, according to Joyce (1967) . In a study using the critical 
incident technique to determine the effectiveness and ineffective- 
ness of certain supervisory techniques, Nicklas (1959) concluded 
that the individual conference was considered the best-liked super- 
visory technique by both supervisors and student teachers. Just 
as teachers practice teaching skills , teacher educators should 
have opportunities for practicing their supervisory skills . There- 
fore, the concept of using micro-teaching and video recording at 
the higher level of preparing teacher educators was conceived. 
Although teacher educators readily perceive the usefulness of 
micro-teaching and video recording when working with preservice 
and inservice teachers, they do not ordinarily use these techniques 
as media for improving their own performance and behavior during 
supervisory conferences with teachers. 



THE SERIES OF STUDIES 

Since 1967 The Center for Vocational and Technical Education 
has been engaged in a series of studies to find more effective 
and efficient ways of using micro-teaching and video recording in 
programs of vocational teacher education. Eight previous studies 

conducted to test the feasibility of video recording as a 
feedback device in teacher education and included variations on 
micro-teaching, learner populations, and the evaluation instru- 
ments, Ninth in this series, the present study incorporated the 
re, suits of the prior studies and was designed as a test of these 
innovations in the preparation of vocational teacher educators . 
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PURPOSE OF THE STUDY 



In view of the need to increase efficiency in vocational 
teacher education, the study was designed to test the feasibility 
of micro-supervision, using micro-teaching and video feedback, in 
a simulated workshop for teacher educators. Specifically, the 
study was concerned with the following objectives: 

1. To design and test a prototype program of micro-super- 
vision . 

2. To compare the use of group and individual feedback 
techniques for effectiveness in changing the supervisory 
performance of teacher educators , 

3. To develop an instrument on supervisory skills to be 
used as an instructional aid and a tool for self-evalua- 
tion for teacher educators and as a critique guide for 
master teacher educators . 

4. To amass a library of videotapes of supervisory confer- 
ences , 



RESEARCH QUESTIONS 

The following questions were formulated for investigation: 

1. Are there significant differences in the supervisory 
performance of teacher educators participating in indi- 
vidual conferences with a master teacher educator and 
those involved in group conferences? 

2, Are there significant differences in the expressed satis- 
faction of teacher educators participating in individual 
conferences and those involved in group conferences? 

3, What are the attitudes and opinions of the participants 
regarding micro-supervision? 

4 . Is a workshop using the micro-supervision technique 
feasible in the preparation of teacher educators? 



REVIEW OF RELATED LITERATURE 

Since the conference is considered of great importance to 
the function of supervisors, a review of the literature was con- 
ducted to determine what skills are necessary for carrying on 
supervisory conferences , In addition to the appropriate literature 
in education, research studies and professional writings in such 

O 
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other fields as guidance and counseling, industrial management, 
and the behavioral sciences were perused. 

Research found helpful in planning this study and designing 
the critique forms was the work conducted by Dirks, Elliott, Lowe, 
and Nelson ( 1967 ) ; Ivey, Normington, Miller, Morrill, and Haase 
( 1968 ) # and Aubertine ( 1969 ) ; along with previous studies in this 
series (Cotrall and Doty, 1971 ) . 
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CHAPTER II 

PROCEDURES IN THE STUDY 



To obtain evidence to answer the questions central to the 
purpose of the study, during the Summer of 1969 a laboratory pro- 
gram was organized at The Center for Vocational and Technical 
Education to provide a vehicle for testing the experimental super- 
visory conference techniques under simulated conditions . As the 
program was conducted, data for research purposes were collected. 

In the simulated workshop for the teacher educators, during 
a two-week period two groups of teachex educators, with each group 
experienr- '.ng a different supervisory conference technique , ^ engaged 
in five micro-supervision cycles (See Glossary for definitions of 
terms used in the study) . The micro-supervision cycle involved a 
five-step process; 1) teacher teaches a micro-lesson, 2) teacher 
educator views and analyzes a videotape of the lesson, 3) teacher 
and teacher educator meet to confer on the lesson and the teaching 
performance, 4) master teacher educator views and analyzes a video 
tape of the teacher-teacher educator conference, and S) teacher 
educator and master teacher educator meet to confer on the super- 
visory conference and the teacher educator's performance. All of 
the teaching sessions and supervisory conferences were video 
recorded for feedback and data collection procedures and to build 
a library of instructional models of teaching and supervisory 
skills . 



PARTICIPANTS ’ * 

All participants were required to sign a legal waiver permit 
ting The Center to use the video recordings prepared in the study 
for instructional and research purposes . 



Teacher educators. Vocational education teachers in The Ohio 
State University area during the Summer of 1969 were contacted 
regarding possible participation in the study. Of those available 
12 were chosen to serve as the prospective teacher educators in 
the study. Selection criteria included interest in pursuing a 
career as a teacher educator and developing skills in supervision 
and a minimum of three years of experience as a vocational educa- 
tion teacher. 

O 
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Group 2 



0' 
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m 
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R = Randomization of teacher educators to groups 

0| = Pretest, consisting of evaluation of first super- 

visory conference with teacher 

0 4 = Supervisory conferences with teacher 

Qg = Posttest, consisting of evaluation of last super- 
visory conference with teacher 



x,-x 3 



Treatment, consisting of supervisory conference 
with master teacher educator 



Figure I , Experimental Design 



For use in the supervisory conferences , three critique forms 
were developed covering the supervisory skills involved in the 
introduction, body, and closure of a conference. Before use, the. 
three forms were reviewed by several consultants. Also, a group 
of prospective teacher educators enrolled in a supervision seminar 
at The Ohio State University tested the instruments by rating 
previously prepared videotapes of supervisory conferences. Their 
suggestions for revision were synthesized and incorporated into 
the final versions of the three critique forms (See Appendix B) . 
The forms included ratings on whether the teacher educator did or 
did not accomplish each task and on the degree of the accomplish- 
ment, yielding scores on an accompli hed scale and a degree of 
accomplishment scale. The scores . the two scales ranged from 
0-1 on the accomplished scale (0 — did not accomplish, 1 = did 
accomplish) and 0-5 on the degree of accomplishment scale ( 0 = 
did not accomplish, 1 = very poor, 2 = poor, 3 = average, 4 = 
good, 5 - excellent) , 

In addition, a 15-item satisfaction form and an 8-item eval- 
uation form were developed to obtain information on the teacher 
educators 1 feelings of satisfaction with their experiences and 
their opinions and reactions concerning the procedures they fol- 
lowed (See Appendix C) . 



CONDUCT OF THE STUDY 



The 12 teachers, 12 teacher educators, and the two master 
teacher educators who participated in the study met at The Center 
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to receive the necessary orientation to and training in the pro- 
cedures and the use of the measurement instruments and the video 
equipment » 

Orientation sessions . Using videotaped instructional models, 
members of The Center staff familiarized the 12 teacher educators 
with the three teaching skills being emphasized in the micro- 
teaching portion of the study (introducing a lesson, oral ques- 
tioning, and lesson closure) , including training in the use of 
the three critique forms. At a later date, each teacher educator 
met with the teacher he was to supervise in the study to present 
the three teaching skills, using videotaped instructional models, 
and to prepare them to use the critique forms , 

The Center staff also presented to the/ 12 teachers information 
on the three supervisory skills being emphasized in the micro- 
supervision portion of the study (introduction, body, and closure 
of a conference) to aid them in using the Critique forms to rate 
their teacher educator's supervisory performance. 

At this time, the two master teacher educators were also 
familiarized with the three supervisory skills and trained in 
using the critique forms. After the pretest data were collected, 
the master teacher educators each trained their six prospective 
teacher educators in the three supervisory skills and acquainted 
them with the critique forms. 

Use of the critique forms . Extensive training in the use of 
the six critique forms was provided during the study, since these 
forms served as instructional guides and evaluative and data— 
gathering devices. In the orientation and training sessions, the 
participants became familiar with the appropriate critique forms 
and learned how to use them by viewing videotapes of teaching or 
supervisory performances and actually using the critique forms to 
rate the performances. The 12 teachers and 12 teacher educators 
were given more than one hour's training on the critique forms. 

The master teacher educators , whose ratings were used in the data 
analysis , underwent more intensive practice sessions with the 
critique forms to establish inter-rater reliability. The two 
master teacher educators viewed 10 videotaped supervisory con- 
ferences , rated them by using the critique forms , and compared 
their ratings. When agreement was reached, the master teacher 
educators were ready to rate the 24 pretest and posttest video- 
tapes for the study , 

Micro— s upervision cycle . Each teacher taught a five-minute 
micro— lesson , which, was videotaped, to a group of four high school 
students. Immediately after, the teacher and the high school stu- 
dents completed the critique form on the particular teaching skill 
being emphasised. The students left the room, -and the teacher had 
a 20— minute wait while the teacher educator viewed the videotape 
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£ the lesson , completed the critique form, reviewed the forms 
Dmpleted by the teacher and the students , and planned the super- 
Lsory conference. The conference between the teacher and the 
sacher educator, which was also videotaped, was a 15-minute ses- 
Lon during which the teaching performance was discussed and the 
=xt micro-teaching session was planned. The teacher educator had 
variable during the conference the videotape and the completed 
rit ique forms to aid in the critique and analysis of the lesson, 
t the end of the conference, the teacher and the teacher educator 
Dmpleted the three critique forms on conducting a supervisory 
inference. In preparation for the supervisory conference to be 
aid the next day with the teacher educator , the master teacher 
ducator viewed the videotape of the conference, completed the 
ritique forms , reviewed the forms completed by the teacher and 
ne teacher educator, and planned the supervisory conference. 

The next day, each of the six teacher educators who were 
involved in the individual supervisory conference technique had a 
rivate conference with the master teacher educator. The conf er- 
nes , which was videotaped, was a 20— minute session during which 
ti e teacher educator's supervisory performance was discussed. The 
aster teacher educator had available during the conference the 
ideotape and the completed critique forms to aid in the analysis 
nd review of the supervisory performance of the teacher educator. 

The six teacher educators who were involved in the group 
upervisory conference technique met with their master teacher 
ducator in groups of three to have a group supervisory conference, 
tie conference, which was videotaped, xvas an hour long and included 
discussion and analysis of the supervisory performance of the 
hree teacher educators. The master teacher educator also had 
variable to him the videotapes and the completed critique forms, 
he micro-supervision cycle was completed five times during the 
tudy (See Figure 2) . 

Equipment and facilities . Three rooms at The Center were 
ach equipped with two half-inch video recording systems since 
uring the supervisory conferences one system was needed for 
laying portions of videotapes and the other for recording the 
onference, A one-inch video recording system was used to record 
he master teacher educator— teacher 'ducator supervisory conference. 

All participants were trained in the operation of the video 
guipment , and technicians were available for assistance. 



ROCEDURES FOR DATA COLLECTION AND ANALYSIS 

Three types of data were collected for analysis in the study . 
retest data consisted of the two master teacher educators' in- 
ependent ratings on the three critique forms of the videotapes 
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TEACHER TEACHES 



TEACHER EDUCATOR- 
MASTER TEACHER 
EDUCATOR 
CONFERENCE 



MASTER TEACHER 
EDUCATOR V ! EWS 
V I DEOTAPE 




TEACHER EDUCATOR 
VIEWS VIDEOTAPE 



TEACHER-TEACHER 

EDUCATOR 

CONFERENCE 



Figure 2. Micro-Supervision Cycle 



of the 12 teacher educators' first supervisory conferences (teach- 
er-teacher educator conferences). As stated previously, the first 
micro-supervision cycle was conducted before the teacher educators 
had received instruction in the three supervisory skills . 

The posttest data consisted of the two master teacher educa- 
tors' independent ratings, on the three critique forms, of the 
videotapes of the 12 teacher educators' last (fifth) supervisory 
conferences. In addition, after the fifth micro— supervision 
cycle, the 12 teacher educators completed the satisfaction and 
evaluation forms , 

Analyses of variance and covariance were computed for all 
major tests of significance to answer questions relating to super- 
visory performance and teacher educators' expressed satisfaction. 
Decisions of whether or not to reject the null hypotheses were 
made at the .05 level of significance. Though not appropriate 
for statistical analysis , the data collected on the evaluation 
form were presented in summary form to answer the question rela- 
tive to the participants ' opinions and reactions . The question 
of feasibility was decided after consideration of the results of 
the statistical analyses, a paired t— test, and the reactions of 
the participants and the investigators. 

20 
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CHAPTER III 
RESULTS OF THE STUDY 



The results of the data collection and analysis are presented 
in this chapter. Included are the findings relative to the ef- 
fects of the two supervisory conference techniques on the super- 
visory performance of the teacher educators, the effect of the 
type of supervisory conference technique on the teacher educators 1 
expressed satisfaction, the teacher educators' opinions and re- 
actions concerning their experiences, and the feasibility of micro- 
supervision, 

EFFECTS ON SUPERVISORY PERFORMANCE 

The first research question was stated in null hypothesis 
form and tested by means of analysis of variance and covariance. 

An analysis of variance test was first computed on the pretest 
data — the ratings of the two master teacher educators on the 
critique forms on the three supervisory skills — to insure that 
the pretest data fell within the limits of variance required for 
the subsequent analysis of covariance. The test was computed on 
the pretest mean raw scores of both scales, accomplished and 
degree of accomplishment, for each of the supervisory skills and 
for combined mean raw scores on the three skills (Dixon, 1967) . 
Since significant differences were found between the groups only 
on the accomplished scale on the closure of a conference skill, 
the pretest data were considered suitable for the analysis of co- 
variance (See Appendix D, Tables 1 and 2) . 

A series of eight analyses of covariance was performed on 
the posttest data with the pretest as the covariate to determine 
if there were any differences between the two supervisory con- 
ference technique groups on the accomplished and degree~of accom- 
plishment scales on the three critique forms and the composite 
scores of the three skills. No significant differences in ef- 
fectiveness on supervisory performance were found to exist between 
the two supervisory conference technique groups on either of the 
scales (See Appendix D, Tables 3 and 4) , 



EFFECTS ON EXPRESSED SATISFACTION 

The second research question was stated in null hypothesis 
form and tested by means of analysis of variance. The test was 
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computed on the mean scores on the degree of accomplishment scale 
of the satisfaction form, which had been completed by the teacher 
educators at the end of the simulated workshop experience (See 
Appendix D, Table 6), As the mean scores indicate, both groups 
of teacher educators judged the experience to be satisfactory, 
achieving mean scores of over 4 on a scale of 0-5. The results 
of the analysis of variance revealed no significant differences 
in effects on expressed satisfaction between the two supervisory 
conference technique groups (See Appendix D, Table 7) . 



TEACHER EDUCATORS ' REACTIONS 

The 12 teacher educators completed the 8-item evaluation 
form at the end of the simulated workshop experience. In four of 
the questions on the form the teacher educators expressed positive 
attitudes toward micro-teaching, video recording, and the critique 
forms on supervisory skills. They indicated that the critique 
forms were valuable tools and could have been used more by the 
master teacher educators. The teacher educators also expressed 
positive feelings toward their experiences with the supervisory 
conference techniques and suggested that using a combination of 
the two techniques in micro-supervision sessions would be extremely 
advantageous. One other suggestion made by the teacher educators 
was that they be allowed to view the videotapes of their own par— 
formance in the conferences with the teachers before meeting with 
the master teacher educator. 



FEASIBILITY OF MICRO-SUPERVISION 

A paired t— test was computed on the degree of accomplishment 
scale scores to test for significant gain within the groups from 
their first micro-supervision session to their last. The test 
revealed that the teacher educators who experienced the group 
supervisory conference technique had gained significantly on all 
three supervisory skills and the group that experienced the in- 
dividual supervisory conference technique had gained significantly 
on the second supervisory skill, body of a conference. Both 
groups gained significantly in terms of their composite scores 
(See Appendix D, Table 5 ) , Figure 3 presents graphs of the pre- 
test to posttest gain scores. 

In view of these findings, the investigators believed that a 
workshop using the micro-supervision technique was feasible for 
use in the preparation of teacher educators. 
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CHAPTER IV 



CONCLUSIONS AND RECOMMENDATIONS 



As part of the series of studies conducted at The Center for 
Vocational and Technical Education to assess micro-teaching and 
video recording in vocational and technical teacher education, 
the study reported here was designed to determine the feasibility 
and potential applicability of micro-supervision in a simulated 
workshop for teacher educators. An individual conference tech- 
nique with a master teacher educator was compared with a group 
conference technique (groups of three) with a master teacher ed- 
ucator, and no significant differences were found between both 
techniques in terms of effect on the teacher educators ' super- 
visory performance and expressed satisfaction. The 12 teacher 
educators expressed positive attitudes toward their experience at 
the end of the workshop . 

The following conclusions and recommendations were based upon 
the conduct and results of the study. 

CONCLUSIONS 

1, Either the individual or the group supervisory conference 
technique would be feasible and equally effective in im- 
proving the supervisory skills of preservice teacher 
educators , 

2, A combination of the two supervisory conference techniques 
would be a more satisfactory experience for preservice 
teacher educators , 

3, The three critique forms on supervisory skills could 
serve as effective guidelines in the supervision of 
preservice teacher educators, 

4 , Preservice teacher educators should find micro— supervision 
helpful in developing the supervisory skills involved in 
this study , 



RECOMMENDATIONS 



1, Within the micro-supervision format, teacher educators 
should have opportunities for both individual and group 
conferences with their supervisors. 
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2 . Extensive use should be made of critique forms on the 
skills of supervision as teaching tools and instructional 
guidelines in preparing vocational teacher educators. 

3. Opportunities should be provided for the teacher educa- 
tors to view the videotapes of their performance in super 
visory conferences with teachers before their conferences 
with the master teacher educators. 

4. Micro-supervision should be made available to all persons 
who are responsible for assisting teaching personnel in 
the improvement of instruction. Included would be super- 
vising teachers, local and area supervisors, and state 
level teacher educators. 

5. Institutes on micro-supervision should be provided to 
prepare directors of national, regional, and statewide 
workshops for teacher educators . 

6 . Critique forms should be developed for priority teacher 
education supervisory skills in addition to those used 
in this study. 
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Micro-teaching, A scaled-down teaching session, five to 10 minute 
of teaching to four or five students, in which the teacher 
participates in the full sequence of the micro-teaching cycle 
plan, teach, critique (feedback) , replan, reteach, critique. 

Micro-supervision, A scaled-down experience in supervision which 
employs the principles of micro-teaching in the preparation 
of teacher educators. In this study, micro-supervision in- 
volved the practice of the skills of conducting supervisory 
conferences , 

Supervisory conference . A meeting held between a teacher and 

teacher educator to discuss the teacher’s performance in a 
teaching session which the teacher educator observed. In 
this study, supervisory conferences were also held between 
the master teacher educator and the teacher educators to 
discuss their performance in conferences with teachers . 

Teacher educator , A person on a university staff who is respon- 
sible for the preservice preparation of teacher's and the 
inservice education of teachers in the field. The teacher 
educators in this study had had teaching experience but 
little or no supervisory experience. 

Master teacher educator . For the purposes of this study, a teach- 
er educator with extensive experience in vocational teacher 
education . 

Video feedback . The procedure used in the study which involved 
preparing videotape recordings of all micro-teaching and 
micro-supervision sessions to provide opportunities for 
participants to view replays of the sessions during the 
critique and analysis portion of the micro-teaching cycle 
and to evaluate change in teaching and supervisory perfor- 
mance . 
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APPENDIX A 

CRITIQUE FORMS — MICRO-TEACHING SESSIONS 



INTRODUCING A LESSON 
ORAL QUESTIONING 
LESSON CLOSURE 







Teacher's Name 



Number 



Tape No. " Teach No. 

Rater ( TE , T , S ) ” 
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CRITIQUE FORM 
INTRODUCING A LESSON 



The introduction phase of a lesson "sets the stage 
participation in the activity which is to follow, 
tion should motivate the student to accomplish the 
the lesson. 



The following items will be used to 
evaluate the teacher's introduction of 
the lesson. If the teacher did not 
accomplish the item, put an X in the 
box below DID NOT ACCOMPL ISH . If the 
teacher did accomplish the item, put 
an X in the box which best describes 
HOW WELL the teacher ACCOMPLISHED the 
item. 

Did the teacher in the introduction : 

1. establish with the students the objec- 
tive of the lesson? ( e . g . , students 
were aware of what the objective was 
in terms of their behavior — to be able 
to write, speak, solve) 

2. explain in terms of student needs why 
the objective was important? (e.g,, 
skill development, future job, person- 
al development) 

3. explain how the students could proceed 
toward accomplishment of the objective 
and how to recognize when they had 
achieved it? (e.g. , process to follow 
to be able to solve problems , apply 
information, etc.) 

4. relate the lesson to the students' 
prior knowledge, experience or back- 
ground? (e.g. , provided continuity) 

5. provide opportunity for student par- 
ticipation? (e.g., allowed time for 
student questions and comments) 
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" for student 
The introduc- 
objectives of 



DEGREE OF 
ACCOMPLISHMENT 
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6. show enthusiasm for the lesson? 

(e«g,, expressed enthusiasm by speech, 
gestures or facial expression) 

7. make the lesson interesting by use 

of instructional aids or other tech^ 
niques? used chalkboard, charts, 

il lust rat ions ) 
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Teacher’s Name 


Number 


Tape No . 


Teach No. 



Rater (TE,T,S) 



CRITIQUE FORM 
ORAL QUESTIONING 



A question is an act or instance of asking. Oral questioning by 
the teacher promotes direct mental activity on the part of the 
learner, providing opportunity for the learner to be actively in- 
volved in the lesson. The teacher’s effective use of oral ques- 
tioning affords the student more opportunities to express ideas 
and provides an environment conducive for creative thinking. 



The following items will be used to 
evaluate how the teacher uses questions 
in a lesson. If the teacher did not 
accomplish the item, you will put an 
X in the box below DI D NOT ACCOMPLISH . 

If the teacher did accomplish the item, 
put an X in the box which best describes 
HOW WELL the teacher ACCOMPLISHED the 
item. 

When using questions during the lesson did 
the teacher s 

1. ask various types of questions? (e.g., 
required responses based on recall, 
making a comparison or judgment, 
expressing an attitude) 

2. ask a question, pause to allow students 
time to think about the question, then 
call on a specific student giving him 
time to think before making a response? 

3. present the questions in a logical 
sequence? (e.g., questions were orga- 
nized so students could follow the line 
of thought) 

4. ask questions which were clear and 
short enough to remember? (e.g., con- 
tained only one major idea) 

5. direct questions so that each student 
had an opportunity to participate? 
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6. react favorably toward students' 
answers? (e.q,, acknowledged answers, 
avoided repeating students' answers 
unnecessarily) 

7. ask questions which could be ans’i jred 
from students' past experiences or 
knowledge? 

8, phrase questions so they required 
more than a "yes" or "no" answer? 

9 , encourage students to expand their 
answers? (i.e., back up ideas with 
facts or illustrations) 
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Teacher's Name 


Number 


Tape No. 


Teach No. 



Rater (TE ,T ,8) 



CRITIQUE FORM 
LESSON CLOSURE 

Lesson closure which involves the students can be one of the most 
effective teaching techniques. It can serve as a learning experi- 
ence not only for the students but also for the teacher by helping 
him determine what the students have learned and what they need to 
learn . 



* 



The following items will be used to 
evaluate the teacher's closure of the 
lesson. If the teacher did not accom- 
plish the item, put an X in the box 
below DID NOT ACCOMPLISH . If the 
teacher did accomplish the item, put 
an x in the box which best describes 
HOW WELL the teacher ACCOMPLISHED the 
item. 

Did the teacher in the closure ; 

1. provide an opportunity for the students 
to explain in their own words the main 
points of the lesson? (e.g,, assisted 
the students in summarizing the lesson) 
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2. give the students an opportunity to ask 
questions, make comments, or express 
ideas? (e.g., was receptive to student 
ideas and opinions) 



□□□□□□ 



3. make use of students' answers, comments, 
and/or ideas to clarify any confusion 
concerning the main points of the les- 
son? (e.g., tied main ideas together so 
they were easy to understand) 

4. emphasize only the main ideas covered in', 
the lesson presentation? (e.g., avoided 
introducing any new major ideas during 
the closure) 



□ □ □□ □□ 
□ □□□ □□ 



5 . 



provide continuity between this lesson 
and future lessons or experiences? 

(e.g., left the students with a feeling 
of achievement and a sense of direction) 
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APPENDIX B 

CRITIQUE FORMS — MICRO-SUPERVISION SESSIONS 

INTRODUCTION OF A CONFERENCE 
BODY OF A CONFERENCE 
CLOSURE OF A CONFERENCE 



Teacher Educator's Name 



Teacher's Name Conf. No, 



Rater (MTE ,T" -T) ““ Tape No. 

CRITIQUE FORM 

INTRODUCTION OF A CONFERENCE 



The introduction phase of a supervisory conference "sets the stage 
for teacher involvement in the body of the conference. The intro- 
duction should motivate the teacher to accomplish the objectives 
of the conference. 



Tha following items will be used to 
evaluate the teacher educator's in- 
troduction of the conference. If the 
teacher educator did not accomplish 
the item,, put an X in the box below 
DID NOT ACCOMPLISH . If the teacher 
educator did accomplish the item, put 
an X in the box which best describes 
HOW WELL the teacher educator 
ACCOMPLISHED the item. 

Did the teacher educator in the 

introduction of the confer ence : 

1. provide an appropriate physical set- 
ting? (e. g„ , quiet, private, comfort- 
able atmosphere) 

2. have all the necessary materials 
ready for use? (e.g., critique forms, 
aids, tape recordings) 
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3, exhibit behavior designed to relieve 
tension in the teacher? (e.g,, infor- 
mal, relaxed, and accepting in manner) 

4. communicate to the teacher the purpose 
of the conference? 




□ □□□□ 



□ □□□□ 



5. relate the objectives of the conference , ^ 

to previous conferences or experiences? LJ L_| LJ LJ [_J 1 I 

6. make a smooth transition into the body , , . — , , — . _ . . __ 

of the conference? 1 | Li LJ LJ 1 I L_J 
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Teacher Educator's Name 



Teacher's Name 



Conf. No. 



Rater (MTE ,TE ,T) 



Tape No , 



CRITIQUE FORM 
BODY OF CONFERENCE 



Most of the discussion, planning, and evaluation should take place 
during the body of the supervisory conference. It should be a 
time of teacher involvement and cooperative endeavor. 



The following items will be used to 
evaluate how the teacher educator 
conducts the body of the conference . 
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HOW WELL 
ACCOMPLISHED 



teacher educator: 



1. give the teacher an opportunity to 
express his ideas about his teaching 
performance? ( e . g . , guided the teach- 
er in self-evaluation) 

2. identify a pattern of teaching 
behavior, and bring it to the teach- 
er's attention? (e,g., substantiate 



□ □□□□□ 



the teaching behavior with tape 
recordings, records, aids, etc.) 
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offer constructive criticism in an 
empathetic manner? (e.g,, was specific 
in evaluation of the teacher's strengths 
and weaknesses) 
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originate and suggest new ideas with- 
out dominating the teacher's thoughts 
and actions? 
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encourage the teacher to do creative 
thinking and planning? (e.g., was 
receptive to teacher's ideas) 
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6* suggest only one or two items on which 
the teacher should concentrate his 
efforts for improvement? (e . g . , did 
not confuse the teacher with too many 
ideas at one time) 

7. follow a logical sequence? (e.g*, in 
discussion, review of recordings, etc.) 

8. make good use of available time? (e*g., 
kept on topic, wasted no time on 
extraneous talk) 
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Teacher Educator's Name 



Teacher's Name 



Conf. No. 



Rater (MTE ,TE ,Tj 



Tape No , 



CRITIQUE FORM 
CLOSURE OF CONFERENCE 

In addition to pulling together the major points of the conference 
and acting as a link between past and future experiences , the 
closure should leave the teacher with a feeling of achievement. 



The following items will be used to 
evaluate the teacher educator's 
closure of the conference. If the 
teacher educator did not accomplish 
the item, put an X in the box below 
DID NOT ACCOMPLISH . If the teacher 
educator did accomplish the item, 
put an X in the box which best 
describes IIOW WELL the teacher 
educator ACCOMPLISHED the item. 

During the closure of t he conference did 
the teacher educator: 



1 . 



2 . 



3 . 



4 . 



involve the teacher if reviewing the 
major points discussed? (e.g,, stressed 
important ideas and clarified any mis- 
unders Landings ) 

give the teacher an opportunity to 
determine and express future objectives ? 
(e.g., reached an agreement on next 
steps to be taken) 

keep a record of agreements reached 
and make sure the teacher had a 
record? 



reinforce desirable behavior patterns 
that had been identified? (e.g., ended 
the conference on an encouraging note 
and left the teacher with a feeling 
of accomplishment) 
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APPENDIX C 



TEACHER EDUCATOR FORMS 

SATISFACTION FORM 
EVALUATION FORK 
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N am© N o s 

Treatment ______________________ 

^Individual or Group Conference) 

SATISFACTION FORM 



The purpose of this instrument is to allow you to rate the follow- 
ing statements to describe your feelings toward the method of 
supervision which you experienced. 



Directions: If the method of supervision 

did not help you accomplish the item,, put 
an X in the box below DID NOT ACCOMPLISH * 
If the method of supervision did help you 
accomplish the item, put an X in the box 
which best describes the DEGREE OF ACCOM- 
FLISHMENT . 



The method of supervision : 

L helped me look at my supervisory 
skills ob j actively « 

2 * provided adequate opportunity for 

the teacher and me to exchange .i deas . 

3. stimulated me to do my best work. 

4. helped me put educational theory 
into practice - 

5. provided adequate opportunity for 
the master teacher educator and me 
to exchange ideas * 

6 * encouraged me to feel like a co- 
educator along with the master 
teacher educator. 

7^ gave the master teacher educator 
a representative picture of my 
supervisory skills . 

8* gave me an opportunity to feel 
successful . 

9. helped to establish a relaxed, open 
mood of mutuality between me and 
the master teacher educator. 
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DEGREE OF 
ACCOMPLISHMENT 



10. stimulated self-analysis of my own 
performance . 

11. helped to establish a relaxed, open 
mood of mutuality between the teacher 
and myself. 

12 . helped me improve my supervisory 
skills. 

13. provided a good evaluation of my 
supervisory skills. 

14 . increased my use of a variety of 
supervisory skills . 

15. was satisfactory once the procedures 
and working relationships were 
established. 
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EVALUATION FORM 



Your help is needed in revising the procedures and materials used 
in the study for preparing teacher educators. Please answer the 
following questions as objectively as possible, 

1. As a result of your observation and/or participation using 

micro-teaching (5 minute lessons with high school students) , 
what is your present evaluation of its use? 



2, As a result of your use of videotape recording, what is your 

present evaluation of it as a tool for preparing teachers and/ 
or teacher educators? 



3. What changes would you suggest be made in the procedures used 
in this project for 

A. teachers? 



B. teacher educators? 



I 



C. videotape feedback? 



D, orientation of participants? 




42 
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4. Did you feel the supervisory conference critique forms were 
of value to the teacher educator in developing supervisory 
skills? 

(circle one) YES NO 

Explain; 



5. List any items on the supervisory conference critique forms 
that you feel should be 

A. restated (please restate) , 



B. eliminated. 



C. added. 



Explain the reasons for your suggestions. 
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6 . Would you recommend supervisory training such as this to other 
teacher educators? 

(circle one) ¥FS NO 

Explain : 



7 . Explain your feelings toward the supervisory treatment you 
received (group or individual conferences with the master 
teacher educator) , 



8 . 



If you were going to conduct a project such as this, what 
would you include that was not done nis time? 
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APPENDIX D 
TABLES 
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TABLE 1 

PRETEST MEAN RAW SCORES AND STANDARD DEVIATIONS 
CRITIQUE FORMS ON SUPERVISORY SKILLS 
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TABLE 2 

ANALYSIS OF VARIANCE 
CRITIQUE FORMS ON SUPERVISORY SKILLS 
PRETEST DATA, N=12 
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TABLE; 4 

ANALYSIS OF COVARIANCE 
RITIQUE FORMS ON SUPERVISORY SKILLS 
POSTTEST DATA , N=12 
(PRETEST DATA USED AS COVARIATE) 
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TABLE 6 

MEAN SCORES AND STANDARD DEVIATIONS 
SATISFACTION FORM 
DEGREE OF ACCOMPLISHMENT SCALE 



GROUP MEAN SCORE S.D. 

(N=6) 



Individual 

Conference 


4.348 


.539 


Group 

Conference 


4.166 


,39 7 



TABLE 7 

ANALYSIS OF VARIANCE 
SATISFACTION FORM 
DEGREE OF ACCOMPLISHMENT SCALE 
N=12 



SOURCE 


s.s . 


M.S . 


d . f . 


F* 


Between Groups 


.099 


.099 


1 


,44 


Within 


2,243 


.224 


10 





♦Significant at ,05 level if > 4.96. 
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